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REFUGEE EDUCATION TRUST

The mission of the Refugee Education Trust (RET) is to
provide quality post-primary education to the largest
possible number of refugee children, pursuing regional
peace and development, countering child soldier
enrolment and child prostitution.

Today, developing countries host some 1.5 million
teenage refugees. In 2000, only 50,000 of these—a
mere 3%—attended school beyond primary school.
As a first step, RET aims to double this figure before
2006.

RET collects project proposals from operational part-
ners in the field, selects and links the best ones up into
RET country programmes, submits those to public and
private donors for funding and co-ordinates them in
the field, monitors, evaluates, audits and reports.

The initial goal is to double refugee school attendance
in less than five years. The implementing capacity
exists worldwide and can be mobilized. Financial
resources are the limiting constraint.
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MESSAGE FROM OLARA OTUNNU

UNDER-SECRETARY-GENERAL

Special Representative of the Secretary-
General, for Children and Armed Conflict
I am happy that the Refugee Education Trust is
organising a symposium on the important topic of
providing education to refugees and other dis-
placed populations. The magnitude of the need to
provide education to such populations is clearly
evident from the Refugee Education Trust's own
finding that, in developing countries, only 3% out
of some 1.5 million refugee children attend school
beyond the primary level. 

In my visits to war-affected countries, I have uni-
versally found that children's education�not just in
the sense of literacy, but more in the comprehensive
sense of learning�has been the first to suffer.
Instances abound in war-affected areas of children
either growing up without any education or having
their schooling interrupted for long periods of time.
In all these areas, I have universally found that chil-
dren long for schooling, for common educational
materials like crayons, pencils, textbooks and simple
recreational materials like footballs, wrestling
mats, toys; materials that children in any part of the
world would normally have access to as a matter
of course, as a part of their normal growth. 

Children in and from war areas have to contend
with multiple jeopardy; a particular one that I may
mention is the loss of the parents in war. Such chil-
dren are forced to work to feed their families and
are often the first ones to drop out of schools.
Poverty and depravation within families�so often
the accompaniment of war�also impact not only
on the healthy growth of children but also on their
mental and psychological well-being.

As I wish every success to the symposium in its
deliberations and look forward to its results, I am
reminded of a 7 year old returnee boy in Herat in
Afghanistan who asked me the innocent question:
�Why do I shine shoes and not go to school or play?
What have I done to deserve this?� !

MESSAGE FROM SADAKO OGATA,
FOUNDING PRESIDENT RET

am happy to report here that the RET
Symposium in Geneva on 18�19 September
2002 has been a great success. It was the first

ever international symposium on post-primary
education for refugees and displaced persons.
There were 135 participants coming from 67
organisations and they produced over 100 recom-
mendations. 

The large number of participants indicates the
importance and urgency of the problem we are
trying to solve. It also demonstrates the goodwill
and international solidarity behind us. 

The Symposium report will be a useful advocacy
tool and valuable reference source on post-primary
education for refugees. It will also guide RET and
others on the future steps we must take.

I would like to thank everybody involved in the
organisation of the Symposium. This includes the
sponsors: the Ford Foundation and UNHCR; the
hosts: Graduate Institute for Development Studies
(IUED) and International Conference Volunteers
(ICV); the Steering Committee and RET Staff and
the participants themselves.

I sincerely hope that as a result of this Symposium
there will be concrete improvements in educational
opportunities for the thousands of refugee and IDP
youths around the world who are desperately in
need of education. !

I

MESSAGES

FORGOTTEN
YOUTH

Today the develop-
ing countries host
some 1,5 million
teenage refugees.

In 2000, only
50'000 of them, a
mere 3%, attend-
ed school beyond
primary.

As a first step, RET
aims to double this
figure before 2006.



COMMITTEES
COUNCIL

Mrs. Sadako Ogata, Founding President, Former
United Nations High Commissioner for Refugees

Amb. Emilio Cárdenas, Chairman, CEO,
Hongkong Shanghai Bank, Argentina 

Lady Lynda Chalker, Former Minister of State in
British Government

Mrs. Françoise Demole, Chairperson, Geneva
Foundation

Dr. David Hamburg, President Emeritus,
Carnegie Corporation of New York

Mrs. Barbara Hendricks, opera singer

Dr. Kamal Hossain, Barrister-at-Law and Senior
Advocate, Supreme Court of Bangladesh

Mrs. Zanele Mbeki, First Lady of South Africa

Mr. Jean-Claude Peterschmitt, Former
Chairman, Digital Equipment Corporation Europe

Prof. Henry Rosovsky, Former Dean, Harvard
University

Her Royal Highness Princess Sirindhorn of
Thailand

Mr. Frédéric Vallat, Treasurer, Senior Manager,
BearingPoint SA

SYMPOSIUM STEERING COMMITTEE

Representatives from the Aga Khan Foundation
(Jeremy Greenland), CARE (Nancy Drost),
Education International (Sheena Hanley),
International Bureau of Education/UNESCO
(Sobhi Tawil), International Rescue Committee
(Wendy Smith/Joseph Aguettant), Jesuit Refugee
Service (Lolin Menendez/Christine Bloch),
Lutheran World Federation (Rebecca
Larsen/Roswitha Dinger), Norwegian Refugee
Council (Eldrid Midttun), Windle Trust/Hugh
Pilkington Charitable Trust (Robin Shawyer),
UNESCO (Karem Bensaleh/ Daniel Hamrol-
Bedogni), UNHCR (Nemia Temporal), UNICEF
(Pilar Aguilar), UN Special Representative for
Children and Armed Conflict (Bart Vrolijk), the
Graduate Institute of Development Studies,
Geneva (Michel Carton), and RET (special adviser
Vivien Stewart). !
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(RET), V. Krebs (ICVolunteers)



ost-primary education for refugees gets far
too little attention. While several large and
influential international organizations, as

well as some small ones, work for refugees and
internally displaced persons, most of them devote
a small percentage of their efforts to education and
to post-primary education. It is rare that specialists
have a chance to come together to talk with their
colleagues solely about educational programs for
adolescent refugees.

This is why we at RET organized the �first interna-
tional symposium on post-primary education for
refugees��to declare the urgency of educating
refugee youth beyond the primary level, and to give
our partners in this field a chance to put their expe-
rience and ideas together, to encourage each other.

We are happy to present the results of this action.
To the participants: we appreciate the great efforts
necessary for you to be present at the symposium.
Your presence made a difference. 

ABOUT THE SYMPOSIUM & REPORT

Please use this summary as a tool to improve the
educational opportunities for refugee and internally
displaced children.

The symposium and its preparation
A steering committee of representatives for organ-
izations was formed and helped to organize the
conference. About 200 government representatives
were personally informed of the symposium and of
the importance of educational activities for these
youth (DAC network for conflict resolution and
peace, representatives of permanent missions in
Geneva). Several websites carried announcements
of the topics.

Discussion of key topics, before, during and
after the symposium
Topics were chosen for discussion; background
papers were written and posted on the RET web
site; focus questions were discussed by several
people on the Interagency Network for Emergency
Education (INEE) list serve; new task forces were
proposed� in sum, post-primary education for
refugees became a more frequent subject for dis-
cussion.
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WHY THIS SYMPOSIUM?

INTERNALLY
DISPLACED
PERSONS (IDP)

A huge proportion
of refugee and IDP
youth (internation-
ally displaced per-
sons) of secondary-
school age do not
attend secondary
school (estimated
at well over 90%).

We must not for-
get this majority.
We must include
them in statistics
and analyses so
that adequate pro-
grammes can be
created to address
their needs. 

P Wide participation
Attending the Symposium were 135 individuals,
representing 67 organizations including: refugees
and internally displaced persons (IDPs), teachers,
principals, teacher trainers, NGO staff, UNHCR,
ILO, UNESCO (IBE; IEEP) staff, interagency coor-
dination staff, students and professors, peace edu-
cation trainers and planners, journalists, govern-
ment representatives, foundations, royalty, inter-
ested citizens.

The presence of people coming directly from
refugee camps and schools connected us to practi-
cal realities. The venue�Geneva's Graduate
Institute for Development Studies�reminded us
that education is inseparable from the overall health
of the society. Having Dr. Nancy Drost as chairper-
son, well known for her role in coordinating the
INEE, reminded us of how we fit into the wider
issue of emergency education and how we relate
to other structures established to improve it. 

Wide experience shared
Workshop key speakers prepared background
papers which were put on the website and distrib-
uted at the symposium. Each of the 8 workshops
produced 3 recommendations that were present-
ed in the plenary. The leaders gave the workshop
organizers additional recommendations from their
groups and notes from their discussion. This mate-
rial forms the basis of this final report.

Recurring themes in the recommendations
and their implications for RET
Two of the themes that came out in several work-
shops are of extreme importance for all the partic-
ipants�RET will use them in its work with donors
and policy makers:

1. Post-primary Emergency Education for refugees
and IDPs must be mainstreamed in planning,
financing and implementation for emergencies,
from the earliest possible moment.

Workshops 1 (Statistics), 2 (Emergencies), 4
(Reconstruction and Return), 5 (Quality), 7
(Vocational training) and 8 (distance education
and Information & Communications Technology
(ICT) each stressed the urgency for donors and
planners to respond to adolescents' urgent



need for educational activities as early as possi-
ble in an emergency by including assessments
of resources and needs in overall contingency
planning. RET will therefore continue and
increase its efforts to persuade donors to invest
in post-primary education and encourage its
partners to increase their attention and allot-
ment of resources to this sector.

2. Education offered must be relevant. It must
respond to the adolescents' needs: for relief
from the trauma of being uprooted, for stability,
for simple study skills, computer skills, skills to
cope with landmines, AIDS and parenthood,
for skills which will help him/ her make a living.
Teachers have to learn to transmit these skills.
RET will therefore continue to vigorously sup-
port teacher training and provision of resources
through resource centers and other means.

Coordinated efforts called for in three areas
Symposium participants called for coordinated
efforts in three areas: the establishment of stan-
dards for post-primary education, the dissemina-
tion of sustainable solutions in distance education
and ICT, and the development of appropriate
vocational training for adolescents. The first is
underway under the auspices of INEE. RET is
investigating possibilities and partnerships in the
other two. !

Jan Van Erps

Executive Director
Refugee Education Trust
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IN THE FIELD

RET collects project
proposals from
operational part-
ners in the field,
selects and links
the best ones up
into RET country
programmes, 
submits those to
public and private
donors for funding
and co-ordinates
them in the field,
monitors, evalu-
ates, audits and
reports.



STATISTICS
evelopment of measurable standards
Noting that current statistics are derived
from different educational situations, and

hence may give no indication of quality:

Donors and operational partners should support
the development of standards for post-primary
education for refugees and IDPs that can be to
measure the educational situation or the impact of
an intervention.

Establishment of a Standards Committee
Noting the need for standard indicators in advo-
cating, planning for, and monitoring, evaluating and
comparing education projects:

RET, UNHCR, INEE, NGOs and others should
establish a Standards Committee to develop stan-
dard indicators for post-primary education."

Participatory surveys of non-formal educa-
tional activities
Noting that most post-primary-age youth are not
enrolled in a formal post-primary education pro-
gramme, and that information on other learning
activities is often not collected or analysed system-
atically:

RET (and UNHCR) should conduct participatory/
community surveys and analyse non-formal activi-
ties and their impact, to provide input into deci-
sion-making and programme planning.

EMERGENCIES
Education in contingency planning
Noting that education is not normally included in
emergency contingency planning and prepared-
ness�especially at the post-primary level�and
the donor community does not normally under-
stand that education is an important element in an
adequate emergency response:

The international community should include edu-
cation in its emergency contingency planning and
preparedness, and in its appeals.

Early re-establishment of educational activities
Noting that post-primary education is not yet part
of emergency response due to lack of recognition
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of right to education; lack of acknowledgement
that education is essential for survival; lack of
understanding of long-term impact of interruption
on refugee individual and community:

All actors should recognize the importance of re-
establishing educational activities for adolescents
as early as possible and advocate for the right of
adolescents to education.

Non-formal education and survival skills
Noting that the term �post-primary education�
suggests a focus on formal education, whereas for-
mal education might not be possible in the early
stages of an emergency:

The international community, and donor agencies
in particular, should give priority in the early stages
of an emergency to conveying essential survival
and study skills, such as information on health,
STIs, HIV/AIDS, conflict resolution, landmine
awareness, and essential literacy, paying special
attention to psychosocial healing and recreational
activities.

PRINCIPAL RECOMMENDATIONS

D

"NGOs are in the process of setting up a standards committee
under the auspices of INEE.

RIGHTS TO
EDUCATION

Education is a right
equally for refugee
girls as for refugee
boys.

Gender-sensitive
post-primary edu-
cation for refugees
is a �primary pre-
vention� strategy
to combat gender
inequality as well as
sexual and gender
based violence.



RETURNEES & RECONSTRUCTION
Validation of education and training
Noting that validity of education and training qual-
ifications for both students and teachers requires
cross-border coordination:

National ministries of education should develop a
method to ensure recognition and acceptance of
the studies completed by teachers and students
while in exile. This validation system should include
work done at all educational levels, including post-
primary and vocational training.

Relevant curricula
Noting that the curriculum for returnees must be
relevant and include values education, life skills,
health, conflict resolution, peace education, and
vocational skills training:

National ministries of education, with support
from appropriate agencies, should develop a cur-
riculum that is relevant to a post-conflict/recon-
struction situation and that addresses the needs of
adolescent returnees and the local population.

Coordination role of government
Noting that national governments are responsible
for education policy, but may need support
through capacity-building:

The international community, national, regional,
and local authorities, and NGOs should coordinate
their work according to the terms of a MOU
developed by the national government with assis-
tance from agencies.

GENDER
Community sensitisation
Noting that the low enrolment of girls is partly
due to cultural practices and negative parental
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community attitudes towards girls' education, often
translating into heavy domestic workloads for girls:

Refugee communities, NGOs and UNHCR should:
sensitise the parents; create non-formal adult edu-
cation programmes; involve parents in decision-
making, planning and implementation of schooling;
promote the enforcement of appropriate local leg-
islation; and implement media programmes.

Radio education
Noting the lack of both human and material
resources, poorly trained teachers, teachers' bias
and the lack of resources in appropriate languages:

Operating partners should make use of community,
UN, and national broadcasters as well as of inex-
pensive mobile broadcasting units to create essential
educational programming. Radio education can be
used effectively to augment and support classroom
instruction and to provide a range of relevant edu-
cational content.

Teacher training
Noting the inadequate quality of refugee teaching,
and that quality of teaching is directly linked to the
retention of girls in school:

NGOs, UN agencies, governments and donors
should prioritise training for teachers, provide
intensive backup to upgrade standards for women
teachers, target female refugees at the selection
stage, give fair incentives to teachers, and provide
gender-sensitive and -appropriate resources.

QUALITY
Incentives
Noting that the motivation of all actors involved is
an important factor in improving the quality of
education provided to refugees:

CROSS-BORDER
SUPPORT

Cross-border
activities should be
encouraged to
enable returning
refugees to contin-
ue their education
effectively during
reintegration and
reconstruction. 

This needs donor
support and to be
harmonised in
close collaboration
with the education
authorities on
either side of the
border.



Operational partners should provide increased
incentives to refugee teachers and students. These
incentives may be cash or in-kind, in the form of,
for example, training, scholarships, food/non-food
items, teaching supplies, stationery, sanitary mate-
rials, and uniforms.

Teacher training and support
Noting that teachers are key to the delivery of
quality education in refugee situations, yet trained
teachers often leave the schools to take up better-
paid jobs (�brain drain�):

NGOs and senior teachers should support inexpe-
rienced refugee teachers by providing them with
appropriate mentoring, supervision, and long-term
training (such as by distance education), which
could lead to a recognised certificate.

Community participation
Noting that improved community participation and
ownership will enhance the quality of refugee
schools:

NGOs and communities should work towards
increasing awareness programmes, developing
terms of reference for participants to improve
accountability, increasing community participation
in school activities, developing mutual responsibili-
ties and ownership using local expertise, and
developing and providing long-term plans for sus-
tainability, including income-generating activities.

LIFE SKILLS AND CONFLICT
PREVENTION
Implementation on both sides of border
Noting that life skills and peace education are often
limited to refugees or specific beneficiaries:

Actors involved should promote the comprehen-
sive implementation of the programme so that all
intra- and international communities have access
to the programme.

Life skills for all
Noting there is a need for peace education and life-
skills programmes to be introduced and integrated
in formal and non-formal post-primary education:

NGOs and UN agencies should ensure that all lev-
els and sectors of society are involved from the
beginning in the development of these curricula,
including governments, education authorities, com-
munities, families, media, and the private sector.

Appropriate approach
Noting that peace education and conflict preven-
tion comprise both urgent and long-term lessons
and content:

All actors should formulate approaches appropriate
to the phase and situation in each programme (for-
mal or non-formal), ensuring that cultural context
is incorporated and that alternative channels of
communication are employed for conveying the
information.
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VOCATIONAL TRAINING
Attention to market
Noting that markets (including labour and sales)
are fundamental factors in the success of vocation-
al training:

All stakeholders should promote the thorough use
of market surveys, incorporate relevant business
skills in all vocational training, increase marketing
activities, and introduce new skills to underdevel-
oped markets.

Inter-agency group
Noting that training and skills development provided
to refugees, IDPs, and returnees is often uncoordi-
nated and traditional in nature:

RET should call an inter-agency group on vocational
skills development (UN agencies, bilateral donors,
and NGOs) to develop integrated strategies for
skills development for refugees, IDPs and
returnees.

New roles for girls
Noting that refugee communities undergo enor-
mous change, creating opportunities for girls but
also forcing them into new roles, and that voca-
tional training is too focused on traditional skills
learning:

All actors should ensure that communities accept
new economic roles for girls and women, offer
them vocational training beyond traditional skills,
and ensure gender balance.

DISTANCE EDUCATION & ICT
Task team
Noting that ICT offers major opportunities for the
effective delivery of education and training in
refugee contexts, but there is a general lack of
awareness of existing experience and solutions to
the problems:

INEE and RET should set up a task team to explore
relevant sustainable solutions and disseminate these.

Partnerships with private sector
Noting that resources for the effective use of ICT
are often lacking in refugee situations:

RET and other actors should develop innovative
partnerships, especially with the private sector.

Host government support
Noting that the distance-education facilities avail-
able to nationals are often not available to refugees
because of cost or policy:

Agencies (UN and other) should negotiate with
host governments to make existing national dis-
tance-education facilities accessible to refugees. !

LIFE SKILLS AND
CONFLICT PRE-
VENTION

Promotion of
tolerance, preven-
tion of violent
behaviour and
provision of con-
flict management
skills are important
components of an
education pro-
gramme for young
people and their
families in refugee
and IDP-affected
regions.
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WORKSHOP DESCRIPTIONS
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3. Returning Adolescents: Rebuilding Their
Lives and Societies
Key speaker: Christopher Talbot, UNESCO/
IIEP
Moderator: Ellen Lange, Norwegian Ministry of
Education and Research
Rapporteur: Sheena Hanley, Education
International

4. Gender: Overcoming Obstacles to Equity
Key speaker: Dorothy Jobolingo", UNHCR
Uganda
Moderator: Pamela Baxter, UNHCR Geneva
Rapporteur: Sobhi Tawil, UNESCO/IBE

5. Quality of Formal Post-primary Education:
Raising Quality and Lowering Costs
Key speaker: Tim Brown, UNHCR/RET
Moderator: Birgit Villumstad, Norwegian
Church Aid
Rapporteur: David Walker, IRC

6. Life Skills and Conflict Prevention:
Integrating Conflict-Prevention Skills in
Education
Key speaker: Oscar Nkulu, UNHCR
(Democratic Republic of the Congo)
Moderator: Eldrid Midttun, Norwegian
Refugee Council
Rapporteur: Beverley Roberts, INEE

7. Vocational Training: Training Needed in
War-torn Societies
Key speaker: Erik Lyby, ILO
Moderator: Bart Vrojlik, UN Special Office for
Children and Armed Conflict
Rapporteur: Graham Wood, Ockenden
International

8. Distance Education and ICT: Distance
Education and the Quality of Learning
Key speaker: Stan Goetschalckx, RET/Ahadi
Institute
Moderator: Naomi Lockwood, International
Extension College
Rapporteur: Robin Shawyer, Hugh Pilkington
Charitable Trust

VOCATIONAL
TRAINING

Vocational training
and skills training
should be seen as
an essential part of
a response to
emergencies, in
particular for
youth.

It diverts them
away from anti-
social activities and
gives them the
chance to con-
tribute to the
development of
their societies.

INTRODUCTION
his is the report of the First International
Symposium on Post-Primary Education for
Refugees and IDPs, held in Geneva 18-19

September 2002 and organised by the Refugee
Education Trust (RET).

The objectives of the Symposium were to:
� Reaffirm the urgent need for more and better

post-primary education for refugees and IDPs

� Exchange information and experience and
enhance cooperation

� Improve our knowledge of post-primary edu-
cation for refugees and IDPs

� Take stock of good practices and recommend
practical measures

At the heart of the Symposium were eight work-
shops. On the first day, four workshops ran con-
currently under the theme �access to post-primary
education�, while on the second day, the theme of
the four concurrent workshops was �quality of
post-primary education�.

The purpose of each workshop was to generate
practical recommendations with the weight of
international experts in post-primary education
behind them. Each workshop opened with a short
address by a key speaker, who had already provid-
ed a background paper. At the end of the work-
shop discussions, rapporteurs submitted their
notes to the organisers, which formed the basis of
the reports (see �Workshop Descriptions�).

The workshop themes follow below, with names of
the key speakers, moderators and rapporteurs:

1. Statistics: Why, What, How?
Key speaker: Lynne Bethke, Interworks/
Women's Commission for Refugee Women and
Children (WCRWC)
Moderator: Julian Watson, IRC
Rapporteur: Niaz Ahmad, UNHCR Pakistan

2. In Emergencies: The Early Need for
Education
Key speaker: Jane Lowicki, WCRWC
Moderator: Nicole Dagnino, Enfants Réfugiés
du Monde
Rapporteur: Christine Bloch, JRS

T

" Shahnaz Akhtar was originally chosen as the key speaker for
this workshop but was unable to come. Dorothy Jobolingo
kindly agreed to take over the role at the last minute.



STATISTICS

Statistics on
refugee and dis-
placed populations
are often hard to
gather.

Unstable, fluid situ-
ations further
exacerbate this
problem, resulting
in an inadequate
knowledge of the
plight of adoles-
cents and youth.

STATISTICS WORKSHOP
eeds:
We need statistics at all levels (by schools,
programme managers and donors) to

effectively advocate, plan implement and report on
post-primary education programmes for refugees
and displaced persons.

In addition to gender-disaggregated data on student
and teacher numbers, we also need both statistics
on quality factors (qualifications of teachers, edu-
cational resources, and curriculum), as well as
information on the costs involved.

Currently, we lack a common, unified system that
effectively filters and funnels appropriate information
from the field to headquarters level to efficiently
collect and analyse statistics.

Constraints:
There is a great variety of education programmes
implemented by various stakeholders (UN, NGOs,
governments, etc.) in different emergency situa-
tions�with no unified system for collecting infor-
mation, nor even agreement on what data should
be collected.

Statistics on youth are often misleading, as enrol-
ment figures do not directly represent attendance,
and the presence of over-aged students can skew
results. Moreover, not all relevant criteria are
quantifiable.

Questions:
� Is a global database an appropriate mechanism?

� Are global estimates possible, or are detailed
regional estimates more desirable?

� Should actors collect a minimum set of statistics?

� Should we require a standard reporting format?

Issues:
� Quality of education and information

� Purpose and use of information collection
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� Statistics in the recognition of qualifications
across borders

� Non-formal / vocational training

Good practice:
� UNICEF/OLS and Africa Education Trust con-

ducted a school baseline assessment in
Southern Sudan. As a result, there is now
detailed knowledge of students, teachers and
schools that can be used as a model for planning
subsequent interventions.

� The Women's Commission for Refugee
Women and Children is developing a global
database on education for refugee and internally
displaced children and youth. It will be widely
distributed through various channels, including
the Inter-Agency Network on Education in
Emergencies.

Recommendations:
1. Donors and operational partners should sup-

port the development of standards for assessing
post-primary education for refugees and IDPs.

2. RET, UNHCR, INEE, NGOs, and/or others
should establish a Standards Committee to
develop standard indicators in post-primary
education.

3. RET (and UNHCR) should complete participa-
tory/community surveys and analysis of non-
formal activities and their impact, to provide
input into decision-making and programme
planning.

4. Gender should be included in all statistics to
ascertain and monitor the status of girls.

5. Information on costs should be included in sta-
tistics so that programme managers and donors
can assess the relative costs of various methods.

6. Statistics should cover non-formal education
and out-of-school adolescents, as well as for-
mal education, so that we can identify the
needs of the huge cohort of refugee youth not
going to school.

7. We need to develop approximation methods�
including sampling�to prevent allocating
excessive resources to data collection.

8. Statistics from non-education sources can be
useful for supplementing the normal education
sources.

9. Host governments should be encouraged to be
involved in collecting statistics.

N



EMERGENCIES WORKSHOP
eeds: 
Refugee and IDP adolescents in crisis and
emergency situations need education to

help reduce psychological stress and give meaning
and hope for the future. Such education can pre-
vent social problems and help adolescents avoid
(self-) destructive behaviour.

All refugee adolescents, young and old, have the
right to post-primary education. They need help to
bridge the gap between completing primary school
and making use of post-primary opportunities.

Young refugees in particular, need education that
will provide them with both marketable skills and
a recognized certificate on graduation, or with direct
links to livelihood opportunities and income gener-
ation, such as apprenticeships and skills training.

Constraints:
Most refugee adolescents have not been able to
complete primary school, let alone post-primary
education. Yet, many are likely to become parents
and heads of households�forced to seek a liveli-
hood for themselves and others.

A majority of adolescents cannot afford school fees,
or even examination fees. Because parents often
view schooling as irrelevant or unlikely to lead to a
reliable income, many adolescents must look for
casual work, or are forced into early marriages.

Questions:
� Are we sufficiently fulfilling adolescents' right to

other forms of post-primary education beyond
formal secondary schooling?

� In view of limited resources, often directed at
formal secondary education, how can we advo-
cate for complete adolescents' education rights?

� Should we support youth who have not finished
primary education? If so, how do we help make
the transition to post-primary education?

� How can existing basic education programmes
include more adolescents and facilitate their
access to post-primary?

� How can we relieve adolescents' economic and
social burdens that they can continue education?

� How can post-primary education contribute to
peace and reconciliation efforts?

Good practice:
A minimum of young people should be supported
through secondary school because it sets an example
for others to follow. This could help overcome the
negative attitudes of many rural parents who often
do not see the economic and social benefits of sec-
ondary education, especially in situations where so
few refugees are able to complete it.

The Women's Commission for Refugee Women
and Children (WCRWC) has undertaken a series of
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action-oriented field studies with and for adoles-
cents in several conflict sites (Kosovo, Uganda,
Sierra Leone). WCRWC follows each effort with
intensive advocacy work with the young people
involved to improve services and protection, espe-
cially regarding education and the situation of girls.

Recommendations:
1. The international community and donor agen-

cies should both include coordinated provisions
for education in both emergency contingency
planning/preparedness and appeals.

2. NGOs should avail education experts for
emergency contingency planning.

3. We should plan emergency education in the
context of long-term curricula and goals.

4. Actors must recognize the importance of re-
establishing educational activities for adoles-
cents as early as possible.

5. We must encourage all actors to advocate for
the right to education for adolescents.

6. In the early stages of an emergency, the inter-
national community and donor agencies should
give priority to conveying essential survival
skills, such as information on health, STIs,
HIV/AIDS, and landmine awareness.

7. UN agencies, with the help of NGOs, should
carry out assessments of educational resources
that consider adolescents' needs.

8. Resources should be identified within the refugee
community to start up emergency education.

9. Educational activities should be coordinated
through an educational committee that includes
all actors, especially refugees themselves.

10. All actors should pay special attention to refugee
adolescents� needs for psychosocial healing and
recreational activities.

11. Donors and operational partners must involve
refugee adolescents themselves directly in
decision-making processes.

12. To help refugee adolescents catch up, opera-
tional partners could introduce accelerated
learning programmes using condensed materials,
arrange flexible class schedules, provide childcare
arrangements, and/or give incentives to parents.

13. Recreational activities, sports clubs, student
councils and reproductive health workshops can
enhance post-primary educational experiences
by promoting youth involvement in communi-
ties, leadership development and team building.

14. Teachers should be trained to provide appro-
priate education required for emergencies.

15. UN agencies, host governments, INEE and
NGOs should gather statistics and research
good practices and lessons learned with regard
to post-primary education in emergencies,
including protection and essential survival skills.

SPECIAL NEEDS

Refugee and IDP
adolescents are
prone to suffer
sexual and gender-
based violence;
schools can
become targets of
war and venues for
abduction; teach-
ers may be killed
or go missing;
available instruc-
tors are often
poorly trained.

N



RETURNEES & RECONSTRUCTION
WORKSHOP

eeds 
Returnees urgently need schools and edu-
cational activities during the process of

repatriation and social integration as they often base
their repatriation decision on the reconstruction
and re-establishment of educational facilities.

Refugee teachers and students need documents to
show their progress through the education cycle.
Moreover, returnee students need assistance to
complete their cycle of education, including the
final matriculation examinations.

Returnees should be integrated as much as possi-
ble, but integration should be monitored so that
the needs of vulnerable groups such as child sol-
diers and trauma victims can be identified and
addressed.

Constraints:
The line ministry of the national government is
responsible for the education of returnees but, in
general, its capacity is weak: It is both internally
marginalized, and under much pressure.

Tensions may occur in returnee areas when pro-
grams do not offer equal support to returnees and
non-returnees. Moreover, sensitive curriculum
subjects such as history, religion, and civic educa-
tion can be intensely controversial.

Questions:
� How can we adequately design and implement

cross-border programmes?

� Safety of return: what are the issues affecting
protection of vulnerable groups?

� How does the timing of repatriation affect the
official dates of the school term?

� Should students finish their studies before or
after repatriation?

� What will happen to the educational assets in
the areas of asylum?

Good practice:
If possible, the ministries of education of both
country of asylum and country of return should
collaborate and coordinate their activities during
the asylum period and while repatriation is being
planned.

Recommendations:
1. Actors should conduct information campaigns

in both asylum areas and areas of return to
both prepare communities for repatriation and
to allow refugees to make free and informed
decisions about their return.

2. We must establish a UN or NGO advocate in
the country of return who can speak on behalf
of education for refugees to ensure pro-
grammes address their needs.
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3. The international community, national, regional
and local authorities, and NGOs should coordi-
nate their work according to the terms of a
MOU developed by the national government
with assistance from agencies.

4. Wherever possible, NGOs who provide sec-
ondary education to refugees or IDPs should
continue to work with them after return, until
development aid has been organised through
the regular channels.

5. Area development programmes must be start-
ed, which can offer equal support to returnee
and non-returnee populations, focusing on
major return areas and strengthening district
education capacities.

6. National ministries of education should be
encouraged to develop methods to ensure that
studies completed by teachers and students
while in exile are recognized and accepted in
their home country. Such a system must ensure
that home countries recognize work done at all
levels of education, including post-primary and
vocational training.

7. Actors should act to integrate returning teach-
ers and education officers into their home area.

8. National education plans should include strate-
gies for training and paying teachers.

9. Actors should offer special training courses
addressing psychosocial needs, including diag-
nostic tools and referral systems.

10. National ministries of education-with support
from appropriate agencies-should develop a
curriculum that both is relevant to a post-con-
flict/reconstruction situation and addresses the
needs of adolescent returnees and the local
population.

11. We should explore and integrate innovative
approaches such as accelerated learning pro-
grammes, life-skills development, HIV/AIDS pre-
vention, health education, and peace and human
rights education into educational systems.

12. Actors should use a �mixed� approach of formal
and non-formal education, including vocational
skills training.

13. Actors should integrate cultural programmes,
including traditions, games, play, and theatre,
into educational approaches.

14. For maximum effectiveness, we actors should
tend toward a holistic and integrated approach,
e.g., hiring youth trained in vocational pro-
grammes to build schools.

15. Shift systems should be used as necessary to
share limited space at schools.

NO PLACE TO
CALL HOME

On return, home
countries often do
not recognize edu-
cation and training
obtained in asylum
countries.

In addition, the
number of teach-
ers may not be suf-
ficient for the num-
ber of students in
the areas of return.

N



GENDER
WORKSHOP

eeds:
We cannot solve the challenge of girls' edu-
cation with a single intervention: it requires

a properly planned, holistic approach. Without a
strong community base, interventions will neither be
sustainable, nor will they change attitudes.

Though girls' education would have long-term ben-
efits on refugee families, refugee situations often
widen the gap in educational access between males
and females. There is a need to actively promote
enrolment and retention of refugee girls in school.

Constraints:
A refugee family with limited money may choose
to send only their sons to school. Cultural attitudes
often dictate that girls stay at home to assist with
household chores.

Until now, international assistance efforts have pro-
vided a fraction of what is required for secondary
level education. There is a clear need to commit
additional programming and funding for girls and
women to access necessary education and skills.

Girls drop out of school for many reasons�curric-
ula fail to address their needs; attitudes of some
male teachers limit progress; there may be few
female teachers and students; gender-based vio-
lence and sexual harassment create psychosocial
problems; early motherhood.

Issues:
� Quality of education, including teachers

� Gender equity among teachers

� Safety, security and protection of girls both on
the way to, and at, school

� Girl-friendly schools and environments

� Enrolment, attendance, retention and attainment

Good practice:
� Some countries have employed gender-focal

persons who, among other things, follow up
with girls who drop out of school to ascertain
why they are leaving, then make efforts to
bring them back. This involves home visits and
talking to parents, community leaders and the
girls themselves.

� UNHCR Uganda has established a special proj-
ect to support girls' education by paying board-
ing fees in four secondary schools. This boosts
girls' morale and gives them privacy. They can
also devote their full attention to school work,
instead of being distracted at home with house-
hold duties.

Recommendations:
1. Actors should carry out community sensitisa-

tion workshops in all settlements to promote
girl child education, the rights of the girl child
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and gender-sensitive approaches and atti-
tudes.

2. Parents should be involved in school-related
decisions.

3. We should actively promote the mother's
involvement in literacy/-skills programmes
as a way of validating the benefits of educa-
tion within the community.

4. We should encourage community-based
nursery/pre-school because it offers girls�
usually responsible for childcare�the possi-
bility to also attend school.

5. Actors should promote the enforcement of
appropriate local legislation.

6. Refugee education programmes should be
required to appoint girl child coordinators to
handle gender issues and coordinate activities.
They can also make home visits for counselling
the girls' families.

7. We should broadcast educational programmes
over the radio.

8. Actors should make school schedules flexible
for girls so that they can join classes after fin-
ishing household chores.

9. We must provide life skills and reproductive
health training (including HIV/AIDS) and dis-
tribute sanitary materials to keep girls enrolled.

10. Girls must have proper toilet facilities in
schools, separate from those for boys.

11. Schools should appoint senior women teachers
to oversee the girl child, help care for her
needs and act as role models.

12. Sports activities, clubs and other out-of-class
activities for girls should be encouraged-for
confidence building, assertiveness and leader-
ship training.

13. Actors should apply principles of affirmative
action when selecting eligible girls for sponsor-
ship at post-primary level.

14. We should prioritise training of teachers, espe-
cially females.

15. We should address issues of gender, ethics,
child rights and child protection in teacher
training curricula.

16. Teachers have fair incentives.

17. Boys and male teachers should be sensitized
about their roles in supporting girls' education
and how to promote activities that boys and
girls can do together.

18. Schools should provide gender-sensitive and -
appropriate resources.

EQUAL ACCESS

The quality of
refugee education
and the academic
performance of
girls need improve-
ment.

Schools should be
sensitive to girls'
special needs and
use appropriate
teaching method-
ologies, learning
materials and role
models.

N



QUALITY
WORKSHOP

eeds: 
Refugee communities set up self-help sec-
ondary schools; we should help to sustain

these initiatives. Schools need additional assistance
and teachers need incentives, training and support.

Reluctant parents need to understand the quality
and value of education before they will send their
children to school. Education should be relevant,
addressing the needs of the refugee community as
well as of the individual.

Constraints:
There is not enough funding from the international
community for refugee education. In particular,
whenever there are budget cuts, post-primary
education is usually the first casualty. Refugees
themselves have little money.

Post-primary education is relatively expensive, and
spending more money to improve quality leaves
fewer funds for expanding schools and increasing
access.

There is a constant turnover of refugee teachers
who�after training and obtaining experience in
refugee schools�often leave to take up better-
paid jobs with NGOs or in other schools outside
the camps.

Questions and issues:
� There are many elements in the quality of post-

primary education. For quality improvement,
where do we start and what are the priorities?

� Are there absolute standards for defining and
measuring educational quality?

� How do we make a project worth funding and
show the donors they are getting good value?

� Do we educate for present life in the camps or
for the future after repatriation?

� Do we educate for the individual refugee or for
the refugee community?

� Key issues are parents and community, basic
needs and learning environment.

Good practice:
� In a refugee-affected area, UNHCR tries to

improve the quality of education for the local
population as well as for the refugees in order
to avoid discrepancies and reduce the possibility
of conflict.

� Resource centres connected to a network of
refugee secondary schools can help share infor-
mation and provide resources to the schools for
little cost. Such centres are most cost effective
when they are multi-purpose: they may used as
bases for both teacher training and various
other educational and community activities.
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Recommendations:
1. Actors should establish an education commit-

tee composed of refugees who are qualified
and experienced in education (e.g., principals,
trainers and inspectors) to oversee the educa-
tion activities in a camp.

2. Donors may more easily be persuaded to pro-
vide support to boost quality if a refugee com-
munity can start a school that appears to be
self-sustaining.

3. If a refugee community school can achieve cer-
tain minimum standards, a host government
(or other donor) might start supporting the
school.

4. Actors should set up a board of governors for
refugee secondary schools, consisting of par-
ents, teachers and leaders to which the princi-
pal is accountable.

5. Actors should open schools to the community
and encourage community members to partic-
ipate in school activities.

6. Actors should identify available resources and
use them effectively. Improve outcomes by
better managing existing resources, thereby
reducing the need for additional resources.

7. Refugee motivation is a valuable, cost-effective
resource that actors can use to improve the
quality of education.

8. Income-generating projects should be encour-
aged for the sustainability of the school and to
combat dependency.

9. Operational partners should increase incen-
tives for refugee teachers and students. These
incentives may be in-kind.

10. Actors should facilitate coordination between
operational partners on issues related to finan-
cial incentives given to refugee teachers.

11. We must provide higher incentives to trained
and qualified refugee teachers, or those who
occupy senior positions 

12. NGOs and senior teachers should support
inexperienced refugee teachers by providing
them with appropriate mentoring, supervision,
and training.

13. We should assist dedicated refugee teachers to
join a distance education programme that
could lead to a recognized certificate, as a
reward for their service.

QUALITY

The percentage of
refugee and IDP
children going to
secondary school is
very small.

We need to get
more children into
school at an
acceptable level of
quality through
both managing
existing resources
better and acquir-
ing new resources.
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LIFE SKILLS AND CONFLICT
PREVENTION WORKSHOP

eeds:
The international community acutely
desires to assist in the peace process, and

is aware that such assistance is essential. The
knowledge and messages conveyed by peace edu-
cation and conflict prevention are both urgent and
long-term.

Regular training for teachers and community facili-
tators improves the quality and sustainability of the
programme.

Constraints:
When introducing a �peace� programme to
refugee and IDP communities, there is a risk of
offending participants as they often regard them-
selves as victims, not aggressors. Moreover, partic-
ipants may view modern pedagogical methods as
antithetical to community traditions and culture.

There is not enough time to adequately train facili-
tators and teachers, especially in an acute emer-
gency. Lack of funding in general is another problem.

Actors also encounter the risk of diluting peace
education contents and distorting the structure of
the programme. This is especially the case in set-
tings where peace education cannot be provided in a
fully integrated way, and where educational author-
ities resist its introduction as a separate subject.

Questions and issues:

� Peace education and life-skills training are rela-
tively new concepts�there is lack of clarity
and consensus in their exact definitions.

� How can we adapt school curricula to include
skills for peace building and conflict avoidance/
minimisation/management?

� How do we include national authorities from
the beginning to ensure their support?

� It is important to consult with all sectors of the
community, including the host population.

� How do we reach the out of school populations
and include the non-formal education activities?

� How do we reach initial perpetrators of vio-
lence?

� Peace education programmes often contain the
following elements: concepts, values, skills, and
knowledge, including communication, cooper-
ation, prejudice reduction, problem solving,
negotiation, and mediation.

Good practice:
� Encouragement of activities based on indige-

nous knowledge and traditions of peace,
including the exchange of traditional stories,
sayings and songs that promote respect and
tolerance, as well as discussion of approaches
to conflict resolution.
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� Peer peace mediation has been a successful
practice in refugee camp schools in the
Democratic Republic of the Congo and in
Kenya. The schools select student mediators to
work in teams. As the school year progresses,
new students replace the previous ones.

Recommendations:

1. Actors should promote peace programmes in
countries of asylum and origin.

2. NGOs and UN agencies should ensure that all
levels and sectors of society are involved in the
process from the beginning.

3. Programmatic approaches should be appropri-
ate and incorporate cultural context.

4. Alternative communication channels should be
employed for delivering messages.

5. NGOs and educational authorities should
develop partnerships that ensure cost-effective
implementation and expedite the transfer of
project ownership to the beneficiaries as quickly
as possible.

6. Because of its beneficial effect on community
behaviour, behaviour modelling by teachers,
school administrators, and NGO workers
should be emphasized in all staff training.

7. Peace-friendly life skills programmes should be
introduced as a pre-service training component
of the curricula of prospective secondary
school teachers.

8. Peace-related project work should be encour-
aged at secondary school.

9. Extra-curricular activities that develop skills for
respectful coexistence and promote peer
mediation at the secondary-school level should
be introduced.

SPECIAL NEEDS

Children in emer-
gencies need a
supportive envi-
ronment, both in
and out of school.

A peace education
programme should
have both a school
component and a
community com-
ponent that actively
reinforce each
other.

Refugee youth need
interactive and
activity-oriented
programmes to
promote positive
behavioural
changes and prob-
lem-solving skills. 
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VOCATIONAL TRAINING WORKSHOP
eeds:
Refugees need skills to access productive
employment and thereby assist in eco-

nomic recovery of post-conflict nations. The more
refugees who possess these skills, the more crises
will tend to stabilize (e.g., if ex-combatants can get
a paying job, they no longer need to fight).

Actors must organise specific vocational training
programmes for refugee youth. Youth have high
potential, but can become disenchanted and
involved with destructive anti-social activities.

The most vulnerable need special attention. For the
severely traumatized, we may need to pair skills
training with peer counselling or other psychosocial
support. For disabled refugees, we need to design
courses to meet individual needs and capacities.

Constraints:
There are not many chances for refugee or IDP
youth to expand beyond basic education. Formal
training systems are expensive, under-resourced
and out of date with the actual labour market.

Many poor countries are facing employment crises
and shrinkage of the formal employment sector.
Although the informal sector is expanding, many
consider formal education superior to skills training.

Refugees are often subject to restrictions and limi-
tations such as freedom of movement and access
to land and employment. Returnees may find their
property destroyed or occupied.

Questions and issues:
� How do actors motivate students with aptitudes

for various types of work?

� What is the difference between occupying
youths and providing serious vocational training?

� How do adults and youths learn differently?

� How can actors better access relevant skills-
training programmes?

� Should institutions or enterprises offer voca-
tional training?

� During reconstruction, a two-track training
approach is often necessary to adequately
address both short term needs and to help build
capacities to develop a national system.

Good practice:
� In Guinea and Sierra Leone, Enfants Réfugiés

du Monde has initiated non-formal and pre-
vocational training programmes for older ado-
lescent refugees and returnees, respectively.
Such programmes promote positive attitudes
about practical skills among youth, who may
also attend formal school. This type of training
is useful both in situations where resources are
limited and where a rapid response is needed
during an emergency.
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� Vocational training should relate to the market.
Ockenden International, in West Nile, Uganda,
participated in an overall financial and market
survey so that they could weigh the expressed
needs of the displaced against the realities of
the labour market.

Recommendations:
1. RET should call an inter-agency group on voca-

tional skills development.
2. Market surveys should be used to introduce

new skills to underdeveloped markets.
3. We should assess the viability of income-gener-

ating activities and feed that information into
the process of planning vocational training. This
can reduce repetition of courses that offer
inappropriate skills.

4. Business skills should be incorporated into
vocational training, regardless of the skill.

5. Linkages between vocational skills training and
provision of micro-credit should be increased,
so that refugees with skills will have the capital
to apply their trade.

6. Vocational training and employment or
employment creation should be linked, so that
refugees move from a culture of welfare to
self-reliance.

7. Job and training opportunities available around
refugee camps and reconstruction areas should
be used.

8. Girls and women should be offered vocational
training beyond traditional skills.

9. Community-based training (e.g. taking trainers
to the displaced in or near their compounds)
should be used in some cases. Such training can
attract women into programmes and allow
them to continue with daily life.

10. We should cultivate positive attitudes about
practical work among refugee youths. Schools
should avoid using manual work as punishment.

11. Older refugees should be re-trained for the
current market, as skills can be lost.

12. Group-based training should be encouraged in
refugee camps. Such training allows workers to
share tools and equipment, cultivates a spirit of
working together, and can help integrate dis-
abled members.

13. Wherever possible, disabled refugees should
not be assigned to special programmes.
Instead, we should integrate them into other
appropriate vocational training programmes.

14. Basic life skills training (e.g., landmine aware-
ness, health and conflict resolution) should be
integrated into vocational training for refugees
who need it.

16. Asylum and post-conflict nations should be
assisted to improve curricula and procedures
for validating/certifying relevant vocational/
skills training, as well as systems to validate
non-formal and informal competence.

N

ON THE JOB
TRAINING

Enterprise-based
training, or appren-
ticeships, are the
most recommend-
ed method of skills
acquisition.

In the course of
their work,
trainees are
exposed to real
constraints faced
within a small
enterprise, the
training is very
practical and the
products will have
to be sold.
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materials, and prompt marking of exercises
with feedback. This has controlled the attrition
rate often associated with other distance edu-
cation programmes. About 2,000 refugees
have completed the course in Mtabila Camp
where there is a resource centre providing
books and a place to study.

� Ahadi Institute is a community-based initiative
for secondary and post-secondary education. It
has developed programmes adapted to the
refugee situation, by creation of study centres
in Tanzania, Congo, Burundi, and Kenya.
Through distance learning and contacts with
different partner universities and institutes in
Europe, USA, and Africa, students may access
programmes for higher education. ICT is used
at different levels: high for communication of
the Ahadi coordination centre with universities;
medium for communication between Ahadi
and the districts where refugee camps are
located; low at the level of study centres in the
camps. At this level, the classic �printed syllabus,
paper and pen� are still the main instruments.
About 1,000 students are presently studying
post-secondary courses through Ahadi and
with the opening of Internet centres in and
around the camps, further development is
expected.

Recommendations:
1. Distance education should embrace a combina-

tion of methods that include face-to-face inter-
action as an important component.

2. A central (regional) resource centre should be
created as a base for training refugee teachers,
backed up by a network of sub-centres con-
sisting of a service centre in each district and an
information centre in each camp.

3. Students and the general community should be
encouraged to use camp centres for learning
and research purposes.

4. Agencies (UN and others) should negotiate
with host governments to make existing
national distance education facilities accessible
to refugees.

5. Host and home country ministries of education
and other actors should establish systems to
certify distance learning.

6. RET and other actors should seek to develop
innovative partnerships, especially with the pri-
vate sector.

7. INEE and RET should set up a task team to
explore relevant sustainable solutions and dis-
seminate them. !

DISTANCE EDUCATION WORKSHOP
eeds:
Refugee youth often have a great hunger
for education. Sensing a connection

between their refugee areas and other places helps
them feel part of the globalised world.

We need to improve the quality of refugee educa-
tion, especially for the post-primary levels.
Refugees should benefit more from the world's
resources. We can channel these through distance
education and ICT.

Older children�especially girls�need flexible
learning schedules that they can combine with
other activities. A sense of their being responsible
for their own learning can help improve refugees
feel more empowered and motivated.

Constraints:
Refugees have very limited access to quality post-
primary education. Moreover, host governments
may have various regulations that might further
restrict refugees' access or hinder the use of ICTs.

The humanitarian community is largely unaware of
educational projects that have successfully inte-
grated ICTs in develop countries and communities.
Many are sceptical about their feasibility, relevance
and sustainability in refugee situations.

In general, providers lack resources and funding
for refugee post-primary education. In particular,
they lack necessities such as electricity, power
sources, telecommunications access, skills, rele-
vant course material and rugged hardware.

Questions:
� How do we reach the many refugees not in

school? Is distance education the answer?

� Training of refugee teachers is a priority. How
we organise trainings when refugee schools are
geographically scattered?

� How can we realistically apply ICTs to help
improve the quality of refugee post-primary
education, either through distance education
or conventional education?

� How can we validate the education of
refugees? Certificates are important for moti-
vating refugees and opening up possibilities for
employment and further education.

Good practice:
� The Southern Africa Extension Unit (SAEU) has

developed an English course in eight modules
for Burundi refugees in Tanzania. The materials
are equivalent to British 'O' levels and were
prepared in collaboration with the refugees
themselves. The course is taught through a
combination of media: printed books, audio-
cassette tapes and face-to-face tuition. A reli-
able student support service exists: well-facili-
tated, face-to-face tuition, ample learning

BRIDGING THE
GAP

Distance education
and ICT offer
major opportuni-
ties for the effec-
tive delivery of
post-primary edu-
cation and training
in refugee con-
texts.

The challenge is to
find a middle way
of being innovative
and remaining
pragmatic, thereby
bridging the �digital
divide�.

N



WORKSHOP SPEAKERS
STATISTICS
Lynne Bethke
E-mail Bethke@interworksmadison.com

Lynne Bethke is a member of InterWorks, which
provides customized training, distance learning and
consulting services to international humanitarian
organizations responding to natural and man-made
emergencies. Her current work is focused on The
Global Survey on Education in Emergencies�a
project of the Women's Commission for Refugee
Women and Children. It is aimed at understanding
in more detail the nature and scope of education
that is provided to refugee and internally displaced
children during an emergency. Information is being
collected from United Nations agencies and inter-
national and local non-governmental organizations
and compiled in a database for further analysis.

Ms. Bethke has developed training materials and
facilitated workshops related to refugee emer-
gency management and organizational develop-
ment for United Nations and government organi-
zations. She has also designed web-based distance
learning courses and written material related to
refugee education and training, migration manage-
ment, monitoring and evaluation, and reintegration
of war-affected populations.

EMERGENCIES
Jane Lowicki
E-mail: janel@womenscommission.org

Jane D. Lowicki is the Senior Coordinator of the
Children and Adolescents Project at the Women's
Commission for Refugee Women and Children
where she works to build an international campaign
to increase services and protection to adolescents
affected by armed conflict. Author of Untapped
Potential: Adolescents Affected by Armed Conflict,
a review of programs and policies, she has direct-
ed 3 participatory studies with adolescents�in
Kosovo, northern Uganda and Sierra Leone. Each
of these has been followed by intensive advocacy
work with young people to improve services and
protection for adolescents, especially education
for girls. She plans a study with Burmese refugee
adolescents in Thailand beginning in January 2003.
In her earlier books, We Can Help Each Other and
Widening the Circle, she explored concepts and
experiences of adolescents speaking out for their
own needs and interests, drawing on her work of
organizing a global youth advocacy network with
the World Council of Churches. She has written
numerous articles on immigration and refugee
issues, as well as women's and children's rights.

Ms. Lowicki is a graduate of Cornell University, in
Government, International Relations and Women's
Studies and studied Politics, History and Law at the
University of Edinburgh. 
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RETURNEES & RECONSTRUCTION
Christopher Talbot
E-mail: c.talbot@iiep.unesco.org

Since March 2002, Christopher Talbot has been
working at UNESCO's International Institute for
Educational Planning (IIEP), in Paris. He is part of a
team responsible for a project whose aim to carry
out case studies of education in emergencies and in
situations of reconstruction and to develop a guide-
book and training materials for officials of education
ministries and agencies working with them.

From 2000�2002, he was UNHCR's Senior
Education Officer. Together with colleagues from
UNESCO, UNICEF and many non-government
organizations, Mr. Talbot participated in the launch
of the Inter-Agency Network for Education in
Emergencies (INEE). 

From 1993�2000, Mr. Talbot worked for UNHCR
to raise the awareness of non-refugee youth about
refugee issues, and on environmental policy and
education in refugee camps and settlements. 

He taught in Australian and French high schools for
17 years. He also worked in curriculum develop-
ment and teacher training, focusing on education
for peace, human rights, environmental and devel-
opment education.

GENDER
Dorothy Mabel Jobolingo
(Replaced Ms. Akhtar as the key speaker)
E-mail: Joboling@unhcr.ch

Dorothy Mabel Jobolingo is currently working as
Education Officer for UNHCR in Kampala,
Uganda, where she plans and manages the educa-
tion program in all refugee settlements, including
support and monitoring of the work of implement-
ing partners. She works to make refugee education
programs sustainable within the national education
system and to develop community-based educa-
tion mechanisms including skills and vocational
training. The Education Program also promotes
teacher training, especially for women; girls' edu-
cation; peace education and conflict resolution. 

Ms. Jobolingo has worked as a teacher in public
schools, in teachers' college/university, as educa-
tion officer in Zimbabwean government programs,
and for UNFPA and UNESCO in a Reproductive
Health/Population Education project for youth.
She has written training manuals for HIV/AIDS and
for gender, as well as school textbooks used in
Zimbabwe.

She earned the Master of Human Ecology degree
from Mount Vincent University, Halifax, Nova
Scotia (Canada) and the Bachelor of Education
from the University of Zimbabwe in Harare.

�I was very pleased
to participate in
the symposium. I
knew many col-
leagues from many
countries and
agencies.�

� Government
official



QUALITY
Tim Brown
E-mail: brownt@unhcr.ch, brownt@r-e-t.com

Timothy Brown is currently Education Officer for
the Refugee Education Trust at UNHCR in Geneva.
He helped establish the independent Trust in
December 2000 on the occasion of the 50th
Anniversary of UNHCR by carrying out a feasibility
study and authoring the blueprint documents. He
received his B.Sc. (Hons) in Physics (1971) and Ph.D.
in Mathematics (1978) in London, United Kingdom.

Dr. Brown has spent over 20 years in Africa in the
field of education�as a lecturer, teacher trainer
and education officer. He was associate professor
at the University of Juba in Southern Sudan, senior
lecturer at Kenyatta University in Nairobi, and
education adviser for UNHCR in Uganda.

Recently, Dr. Brown has carried out some research
on improving quality and attainment in refugee
schools. This work has been published by UNHCR
in the book Learning for a Future: Refugee
Education in Developing Countries.

LIFE SKILLS AND CONFLICT
PREVENTION
Oscar Nkulu Kabuya
E-mail: klc_nkulu@yahoo.fr

Oscar Nkulu has worked as UNHCR peace educa-
tion adviser for the Democratic Republic of Congo
since April 2001. He plans, organises, executes and
monitors teachers' and community facilitators'
training in peace education. He regularly con-
tributes to the magazine Peacemaker, published by
UNHCR in Nairobi. 

In addition to the work in peace education, Dr.
Nkulu has trained and managed teacher training in
numerous institutions and settings across the DRC
as well as consulting, designing course materials,
teaching and evaluating, specializing in the field of
English language teaching.

He earned the Ph.D. from the University of York,
UK, in language and linguistics, and pursued
advanced studies in educational management and
linguistics at the Universities of Lancaster, Leeds,
Newcastle-on-Tyne, Kent, all in the UK, after com-
pleting his undergraduate work in pedagogy in
Kinshasa and Lubumbashi. 

VOCATIONAL TRAINING
Eric Lyby
E-mail: lyby@ilo.org

Eric Lyby is author of a case study on vocational
training for refugees in Tanzania in Learning for a
future: Refugee education in developing countries
(UNHCR, 2000�available on UNHCR website).
He works currently with the International Labour
Office (ILO) as senior reconstruction specialist in
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the InFocus programme on crisis response and
reconstruction. He is particularly occupied with
the ILO's assistance to job creation in the recovery
and reconstruction of Afghanistan.

Mr. Lyby holds a B.Sc. in Architecture and Civil
Engineering (1965) and an MA in Social
Anthropology (1982) both from Aarhus
Polytechnic in Denmark. 

He went to Zambia as a bilateral volunteer in
1969, took up the study of social anthropology in
1972 and spent the next ten years studying and
teaching, including two years field research in
Botswana in preparation for his thesis on labour
migration in Southern Africa. From 1984�1992, he
worked for the ILO on program for the creation of
employment for the unskilled in developing coun-
tries through the use of labour-intensive technolo-
gies. Most of his work in more than 25 countries
has been related to human resource development
and job creation for the poor, with special empha-
sis on vocational education and training systems as
the entrance to a changing labour market.

DISTANCE EDUCATION
Stan Goetschalckx
E-mail: stanfc@africaonline.co.tz

Brother Stan Goetschalckx is currently RET's repre-
sentative in Tanzania, where he is responsible for the
co-ordination of post-primary education projects
implemented by several international and local
NGO's. As a member of the Brothers of Charity, he
has worked in secondary and post-secondary educa-
tion in the African Great Lakes Region for 24 years.

Since 1993, he was invited to develop post-pri-
mary education for Burundian refugees in Rwanda
(1993�94). He continued these activities in ex-
Zaire from 1994 to 1996 for Rwandan and
Burundian refugees.

Since 1996 in Tanzania he continues his work for
the education of refugees and local youth.

In 1997, he created �AHADI institute Kigoma�, as
a local branch of the International Institute for
Distance Learning, offering tertiary level programs
through distance learning to underprivileged stu-
dents in the Great Lakes Region of Africa. A spe-
cific group of beneficiaries are the numerous youth
�confined� to live in refugee-camps.

Rooted inside the refugee-communities, and in a
spirit of partnership, Brother Goetschalckx has
been able to contribute to the creation of self-
help-schools at secondary level. With his team he
has developed a community-based approach for
improving quality of education, and has been able
to obtain official certification from the home coun-
try (national exams for secondary education A-
level from RDC) for the refugees in the camp. !

�It was a great
opportunity to
meet wide range
of persons involved
in education in
emergencies;mix-
ture of practition-
ers, UN and NGO
representatives.�

� United Nations
official
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�Thank you for
thinking about how
to raise the quality
and quantity of
secondary educa-
tion for
refugees��

� Refugee and
director of a
school in Tanzania
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��Hoping that
RET efforts will be
recognise by those
whose inputs will
make postprimary
education for
refugees a dream
not beyond their
reach.�

- United Nations 
official
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�� It is essential
that we see that
education does not
restrict itself to
earning a liveli-
hood.�

� United Nations 
official
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�It is nevertheless a
great beginning.
There is so much
to be done. It is a
great privilege to
be part of the sym-
posium, Keep us
posted and we
look forward to
seeing you again.�

� Government
official
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